Journal of Teaching of English

Volume 9 No. 1
e-ISSN: 2548-6810
A& =

An analysis of students’ perceptions on the difficulties of oral
presentation based on the Nowreyah Al-Nouh framework

Erin Anastasia Ombil, Nurindah?, Alberth3
arinanastasia34@gmail.com
L23Halu Oleo University, Indonesia

ABSTRACT

This study aimed to examine the students' perception of the difficulties of oral presentation
at the proposal seminar at the English Language Education Department of Halu Oleo
University. The mixed method design, as described by Creswell, was employed. The sample
was the students who were assigned to take a proposal seminar consisting of 24 students.
The technique of sampling was purposive sampling. In collecting the data, this study used a
close-ended questionnaire and an open-ended questionnaire. Students' perceptions of the
difficulties of the oral presentation related to personal traits, and the students' problems
were anxiety, feeling pale on presentation day, and dependence on notes. In relation to
presentation skills, students' difficulties were: could not stand presenting without reading
the thesis, imitating friends, extra focus on grammar, could not spontaneously speak in
English, having problems with fluency and pronunciation, and preferring written exams to
oral presentation. In relation to the audience factor, students' difficulty was afraid of the
audience's reaction. In relation to the examiner factor, students' difficulties were the
instructors' interruption, criticism, avoiding eye contact with the instructor, and afraid of
getting unfair grades. The result of personality traits showed that students responded 36%
positive, 25% neutral and 39% negative. In relation to presentation skills, students
responded 33% positive, 26% neutral and 41% negative. In the audiences’ factor, students
responded 32% positive, 28% neutral and 40% negative. Then, examiner factors, students
responded 42% positive, 27% neutral and 31% negative. The dominant factor affecting the
students' difficulty in oral presentation was the examiner factors, with percentages of 42%
positive, 27% neutral and 31% negative. Finally, it also found that nervousness, lack of
confidence, spontaneous interruptions, a noisy class, poor material understanding and some
additional factors of students' difficulties in the oral presentation.
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1. Introduction

Communication skill is essential because it serves as the key to success in
one’s life, career and relationships. Communication involves the delivery of ideas
and feelings to others. Idrus & Salleh (2008) asserted that effective communication is
conducted in a manner which is clear, fluent, and to the point and which holds the
audience’s attention, both in groups and one-to-one situations.). A person who
cannot clearly articulate their thoughts may be wrongly judged as uneducated or
poorly informed. Therefore, realizing the importance of mastering good
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communication skills, most academic courses offered in college require students to
conduct oral presentations as part of their course assessments.

Oral presentation is not an easy thing to master(Jabir et al., 2022). There are
many problems experienced by many students in the process of improving their
speaking skills. An oral presentation is a planned and practiced speech that is not
memorized or read from notes but introduced by a presenter to the audience. Gupta
(2008) defined an oral presentation as a formal way to convey your message to your
audience. According to Joughin (2007) on his research, oral presentation has three
perspectives they are presentation as a transmission of the ideas of others to a
passive audience, perspective as an imparting of the material studied from which
students seek to make their meanings from the ideas of others, and presentation as a
position to be disputed and defended by persuading the audience. So, oral
presentation means to present an idea or message to the audience where it has
functions such as transmission of ideas, imparting material studied, and persuading
someone or audiences.

Most students find it challenging when asked to present orally, especially in
English. There are several issues which have become a major concern in oral
presentation activity. Students often need more proficiency in using the English
language correctly, as well as a lack of confidence when speaking in front of an
audience. According to lkzan et al. (2020), speaking is an oral interaction of the
people, it can be applied by two people or more that, that it negotiate the meaning
continued in ideas what has been stated in their mind, with speaking people can
share their feeling to the other people orally. Then, Zainud & Komarudin (2011)
explained that many students need help communicating well in English because
they need help with pronunciation, the use of correct grammar and fluency. In
addition, Zainuddin (2012)found out that many people have great difficulties
communicating effectively at work. Despite having excellent technical knowledge in
their areas, they are not well prepared for effective communication. Therefore,
students often feel frustrated and intimidated each time oral presentations are
assigned to them, especially when they are dealing with research matters and the
communication skills required for a successful presentation.

Regardingtheproblemsabove, the common cause of them is the lack of self-
confidence, lack of presentation skills, and fear of facing theaudience and the
instructor. Most of studentsfelt anxious even if prepared in advance,
felttheirpeersspokebetterEnglish than they did, feltuncomfortable and shy whenthey
had to speak in front of others, and were afraid that theteacher would pay attention
to theirEnglishmistakes. Al-Hebaish (2012), in his research, finds that there is a
significant ~ correlationbetweenself-confidence and  achievement in oral
presentationtests. Self-confidentlearnerswere willing to speak out and take risks,
whilelearners with low self-confidencetriedless.

In addition, studentsworried about making mistakes, which resulted in
theirmemorization of content. They also believed that presenting in English was
difficult and reportedproblems with planning and preparing a presentation. Wolfe
(2008) found studentsreportingaudiencereactions as an unpleasantexperience in oral
presentations as well as group presentations in which group members do not
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sharethe work equally. Wolfe (2008)ultimatelyconcluded that fear of public speaking
was rated as the worst fear for many students.

Thephenomenon of difficulties in oral presentation also happened to
thestudents in doing a proposal, results and also thesisseminars for gettingthedegree
of bachelor'sdegree from theDepartment of EnglishEducation at
HaluOleoUniversity. It is based on theresult of observationdone on thestudents who
had graduated. Theresultshowed that most of thestudents still had difficulty
performing an oral presentation. Theyhavedifficulties in organizing theirideas and
feelworried about making mistakes in performing oral presentations. With
thesameintention as theprevious study, this study tends to study students'
perceptions of thedifficulties of an oral presentation at the proposal seminar at
theDepartment of EnglishEducation at HaluOleoUniversity.Thepurpose of this
study was to examinestudents” perceptions of thedifficulties of oral presentation at
the proposal seminar. Theuse of mixedmethoddesign was considered a
usefulmethod for theresearcher to revealthedifficulties and the dominant causative
factors faced by thestudents in oral presentations.

2. Methods

Thedesign of the study was a mixedmethoddesign or qualitative-quantitative,
as described by Creswell (2012), who stated that themixedmethodresearchdesign
was a procedure of collecting, analyzing, and mixing both quantitative and
qualitativeresearchmethods in order to understandtheresearchproblem. Qualitative
data tended to beopen-ended, whilequantitative data usually includedclosed-
endedresponses such as found on questionnaires.

The population was all students who followedthe proposal seminar.
Thesample was students who followedthe proposal seminar from January until
March, which consisted of 24 students. In collectingthe data, this study usedclose-
endedquestionnaires and open-endedquestionnaires. Theclose-ended and open-
endedquestionnaireswereadapted from Al-Nouh et al. (2015).
Thequestionnaireclose-endedconsisted of 38 items with a five-point Likert-typeScale,
whiletheopen-endedquestionnaireconsisted of 2 items.

To analyze a close-endedquestionnaire, this study useddescriptive statistics,
including frequencies and percentages, to measurestudents' perceptions of
thedifficultiestheyfaced during an oral presentation from four perspectives,
namelypersonal traits, oral presentation skills, audience, and instructor. Then, it
reportedthe statistical result, which was followed by the conclusion. This study
applied SPSS 24 as thesuitable application to calculatetheresults of theclose-
endedquestionnaire. Another part, which involvedopen-endedquestions, was
analyzeddescriptively, then identified and categorizedeachline of sentence on
students' answers. Thus, this draws a conclusion from students' extensiveanswers.

3. Results
3.1. TheResultofClose-EndedQuestionnaire

Sincethequestionnaire is adaptedfrom Al-Nouh et al. (2015)in order to
measurestudents' perceptionrelated to oral presentation, thefour factors that
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includedpersonal traits, presentation skill, audience and
examinerareanalyzedseparately as follows.
a. Personal Traits Factors

This  sectionpresentstheresult of thepersonal traits factor that
measuresstudents' perception of thedifficulties of oral presentation. In order to
measure this factor, thereare 14 items. The factor consists of 14 items; all
itemsindicatethepersonal traits in giving oral presentation. The following chart
belowsummarizestheresult of student'sperception of thedifficulties of an oral
presentationrelating to personal traits aspect.

Personal Traits

M Positive M Neutral Negative

Chart 1. PercentageofPersonalTraitsAspect

The chart abovecategorizesthestudents’ responses into positive, neutral, and
negative as thesummary of 14 items of thequestionnaire. Regardingstudents’
perception of thepersonal traits aspect, thestudents who statenegativeresponses (39
%) arethehighest in the chart. Thestudents who state in neutral (25%) arelower than
positive (36%). Thus, it can beconcluded that thestudentshave a negativeresponse to
thepersonal traits aspect.

b. Presentation Skill Factors

This sectionpresentstheresult of thepresentation skill factor that
measuresstudents' perception of thedifficulties of oral presentation. In order to
measure this factor, thereare 15 items. The following chart summarizestheresult of
student'sperception of thedifficulties of an oral presentation on presentation skill
factor.

Persentation Skill

m Positive ® Neutral Negative

41%

=

Chart 2. PercentageofPresentationSkillFactor

The chart abovecategorizesstudents’ responses on presentation skill aspect
into positive, neutral, and negative as thesummary of 15 items of thequestionnaire.
Regardingstudents” perception of theconstruct of presentation skill factors,
thestudents who statenegative (41%) arehigher than positive (33%), and
thelowestresponse is neutral (26%). Thus, it can beconcluded that the majority of
thestudents do not havedifficulties in thepresentation skill aspect.
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c. Audiences Factors

This sectionpresentstheresult of theaudience factor that measuresstudents'
perception of thedifficulties of oral presentation. In order to measure this factor,
thereare 4 items. The following chart summarizestheresult of students' perception of
thedifficulties of an oral presentation on audience factors.

Audiences

W Positive W MNeutral W Negative

Chart 3.Percentageof AudienceAspect

The chart abovecategorizesthestudents' responsesbased on audience factors
into positive, neutral, and negative as thesummary of 4 items of thequestionnaire.
Regardingstudents'  perception of theconstruct of audience factors,
thestudent'sresponsesnegatively (28%) arehigher than positive (32%), and
thestudents' neutralresponsesarethelowest in the chart. In conclusion, studentstend
to haveNegativeperceptions toward this aspect.

d. Examiner Factors

This sectionpresentstheresult of theexaminer's factor that measuresstudents'
perception of thedifficulties of oral presentation. In order to measure this factor,
thereare 5 items. The following chart summarizestheresult of student'sperception of
thedifficulties of an oral presentation on theexaminer factor.

Examiner Factors

M Positive M Neutral Negtive

Chart 4.Percentageof ExaminerAspect

The chart categorizesthestudents’ responses into positive, neutral, and
negative as thesummary of 5 items of thequestionnaire. Regardingstudents’
perception of theconstruct of examiner factors, thestudents who respondpositively
(42%) arethehighest in the chart, and thestudents who respondneutral (27%)
arelower than thestudents who respondnegatively (31%). To sumup, studentstend to
havenegativeperceptions toward examinersaspect.

3.2. The Result of Open-Ended Questionnaire
This sectionprovides information aboutstudents' perceptions of thedifficulties

in oral presentation. Based on the data, 24 studentshavedone proposal seminars and
becametherespondents in this study. The first question is about "Write down
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otherpossible  factors  exceptfour  factors in a close-endedquestionnaire!"  For
moreclearerinterpretation, the chart belowillustratesthestudents' answers:

Other Possibly Factors Except Four Factors in Close-ended
Questionnaire

tidak ada komentar

gugup ketika berbicara

kurangny akep ercay aan diri

interupsitiba tiba

ruangan yang bising

materi yang disajikan kurang dip ahani
afraid being watched carefully by the..

durasiwaltu

not prepared well

lack vocabularies

LCD

Figure 1. Students” Response of Other Possibly Factors

Based on the chart above, studentsgive a variety of responsesrelated to
otherpossible factors that make it difficult to do oral presentations. Theyarenervous,
lack of confidence, a spontaninterruptions, a noisy class, material poor
understanding, afraid of beingwatched, duration, not preparedwell, lack of
vocabulary, and lack of LCD. 6 studentshavethesameanswerabout lack of
technology, LCD as theirproblem in doing oral presentation. Moreover, 5 students
do not givecommentsrelated to this question.

The first question is “Write down theunpleasantexperiencesyou had during an oral
presentation!” For moreclearerinterpretation, the chart belowillustratesthestudents’
answers:

banyak interupsi 1
miskomunikasi dengan penguji 6
tidak ada komentar 6
grammatical incorect 3
lupamateri 2
Gugup 6

Figure2. Students’ResponseofUnpleasantExperiences

The chart above shows students’ answersrelated to
theirunpleasantexperiencesduring an oral presentation. Students’
unpleasantexperiencesare  too  muchinterruption, miscommunication  with
theinstructor, grammatical incorrect, being blank, and nervousness. Related to this
question, 6 students do not writeabouttheirunpleasantexperiences.
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4. Discussion

Thepurpose of this study was to find outthedifficulties that studentshave in
oral presentations and also find outthe dominant factor that causesdifficulties for
EnglishEducation at HaluOleoUniversitystudents. This
sectiondiscussedtheresultabove and answeredtheproblemstatements “What is
thestudent’sperception of thedifficulties in the oral presentation? And which factor is pre-
dominant of thethree factors affecting oral presentation?”

Students” perceptions of thedifficulties of oral presentation in relation to
personal traits reflected 36% positive, 25% Neutral and 39% Negative. It was
clearlyseen that studentstend to givenegativeperception to thestatements in relation
to personal traits. It meant that personal traits were not the dominant
reasonsbehindstudents’ difficulties in oral presentation. Students” difficulties in oral
speaking in relation to personal traits wereidentified. It identifiesstatements from a
questionnaire that studentspositivelychoose as students’ difficulties. Studentsgave a
positiveperception of statement 3, “I feelanxiousbefore an oral presentation skill”, which
had a negativemeaning. Of 24 samplestudents, 12 studentsfeltanxiousbefore doing
an oral presentation. Similarly, 15 studentsgave a positiveperception toward
statement 7 “On presentation day, I feelpale”. It means that studentsfeelpale on
presentation day. Statement 8: “I bring notes with meduring my oral presentationeven if I
am wellprepared”. Statement 9 “I feelworriedeven if I havepreparedwellbeforehand”, also
identifiedstudents' difficulties in an oral presentation. 13 studentsagreed that
theyfeltworriedeven if theyhavepreparedwellbeforehand. Hazila (2014)revealed that
anxietyexisted in oral presentations, and studentsexperienced it. The symptoms
wereidentified, such as bodily reaction, expressivereaction, and emotionalreaction.

The students” perceptions of thedifficulties in oral presentationassessment in
relation to presentation skills are 33% positive, 26% Neutral and 41% Negative. It can
beseen that studentstend to havenegativereactions to this aspect. Hence,
presentation skill problemswere not the dominant factor in students” difficulties in
oral presentation.

It identifiedstudents' difficulties in oral presentation in relation to
presentation skills. Studentsfaceddifficulty in speakingwithoutreadingtheirthesis. It
was proved by statement 15" I need to read from my thesisduring oral presentations"
from 24 students; half of themconsidered it as theirdifficulty. Then,
studentsfacedproblems in imitating theirfriends. Students cannot stand on their
own, so theyprefer to seetheirclassmate'spresentationexamsbefore starting
theirpresentation. Statement 17 "I prefer to seesomeone'spresentationexambefore starting
my own", showed it. Of 24 students, 14 studentsconsidered it as theirdifficulties.
Statement 20, "I careabout grammar more than fluency in oral presentation", was also
considered a student'sproblem. Studentsfocusmore on grammar, so fluency is
lacking. Whereas in speaking, fluency and accuracy cannot beseparated. Students
cannot spontaneouslyspeak in English; theythought first in Indonesia and then
translated in English. It was one of thestudents' difficultiesrelating to presentation
skills. It can beseen from statement 21: "During oral presentation, I think in Indonesian,
then translate it into English." 15 studentsconsider it as theirproblem. This finding is
supported by Chen (2015). He said that oral presentation in English was a
demandingcognitive activity for students who had low Englishproficiency.
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Theyspenttime translating theirpresentationidea. Moreover, thedifficultyfaced by
students was fluency and pronunciation. It was proved by statement 25 "I have a
problem with oral fluency and pronunciationduring oral presentation". 15 studentsagreed
with that statement. The last problemrelating to presentation skills was
studentspreferredwrittenexams to oral presentations. It was proved by statement 26,
"I prefer to beassessed by writtenexamsrather than oral presentations." 14 studentsagreed
with that statement.

The students’ perceptions of thedifficulties in oral presentation in relation to
audience factors are 32% Positive, 28% Neutral and 40% Negative. Theresultshowed
that studentstend to statenegativelyabout this aspect. Thus, theaudience factor
cannot be a dominant factor in students’ difficulties in oral presentation. Students’
problem in this aspect was also identified. Audiences’
reactionsbecomestudent’sdifficulties in doing oral presentations. It was proved by
statement 31, “Students’ reactionsaffect my performance in the oral presentation.” 14
studentsagreed with that statement. Wolfe in Al-Nouh et al. (2015)stated that fear of
facing audiences was an unpleasantexperience which rolled as a grouppresentation.
They did not sharethe work equally.

The students' perceptions of thedifficulties in oral presentation in relation to
examiner factors are 42% Positive, 27% Neutral and 31% Negative. It was clear that
most of thestudentsgavepositiveperceptionsrelatingexaminer factors aspect. It can be
said that examiner factors becomethe dominant factor of students' difficulties in oral
presentation. To supportthe fact that studentsexperiencesomedifficulties in relation
to theexaminer factor, 14 studentsagreed with statement 34:
"Theinstructor'sinterruption with questions or criticism affects my performance". The last
problemfaced by students in relation to examiner factors was theanxiety of
gettingunfairgrades. As asses in statement 37, "I'm afraid that I wouldget an unfairgrade
for my oral presentation", 16 studentsrespondedpositively to that statement. This
finding was supported by Whai & Mei (2016). They said that therole of
theteacherbecamethecause of students' difficulty in oral presentation. In Whai & Mei
(2016)research, theteacher'srole was lack of guidance and lack of opportunities to
speakEnglish from thelecturer. In this currentstudy, theteacher'sroleplayed as an
examiner in oral presentation.

To sumup, in everyaspect, studentsfaceddifficulties in oral presentation. In
relation to personal traits, students' problemswereanxiety, feelingpale on
presentation day, and dependence on notes. In relation to presentation skills,
students' difficultiesare can't stand presentingwithoutreadingthethesis, imitating
friends, having an extrafocus on grammar, can't spontaneouslyspeak in English,
haveproblems with fluency and pronunciation, and preferwrittenexamsrather than
oral presentations. In relation to theaudience factor, students' difficulty was afraid of
theaudience'sreaction. In relation to theexaminer  factor, students'
difficultiesareinstructor'sinterruption, criticism, avoiding eye contact with
theinstructor, and afraid of getting an  unfairgrade. Based on
thepercentagedistribution of each factor, theexaminer factor was the dominant factor
that affectedstudents' difficulties in oral presentation.

Open-endedquestionswere also distributed to thestudents. Data from open-
endedquestionnaireswere additional information to supportstudents’ perceptions.
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Question 1 of theopen-endedquestionsfound that the lack of technology, in this case,
is  studentsfrequentlywrote a  visual aid, lack of LCD, so it
becamestudentsdifficultywhenthey want to do an oral presentation. LCD oral
presentationassistedstudents in speakingsystematicallywithoutmemorizing all
thematerialcontent, to beunderstandable by theaudience and to be practical. Al-Issa
& Al-Qubtan (2010)pointedout that technology in oral presentationchangedthe
classroom atmosphere and added a newtaste to foreignlanguageeducation.

Question 2 of theopen-endedquestionstried to know students’
unpleasantexperiencesduring oral presentations. It was noticed that students’
unpleasantexperiencesduringthe oral presentationsinclude many interruptions,
miscommunication with instructors, grammatical incorrect, being blank, and
nervousness. Beingnervous and miscommunication with instructorsaretheanswers
that aremorechosen by students.

5. Conclusion

From the findings of thestudy and thediscussionsbased on thetheoretical
proportions of theliterature, thestudent'sperception of thedifficulties of oral
presentationrelates to personal traits. Students' problemswereanxiety, feelingpale on
presentation day, and dependence on notes. In relation to presentation skills,
students' difficulties cannot stand presentingwithoutreadingthethesis, imitating
friends, having an extrafocus on grammar, cannot spontaneouslyspeak in English,
haveproblems with fluency and pronunciation, and preferwrittenexamsrather than
oral presentations. In relation to theaudience factor, students' difficulty was afraid of
theaudience'sreaction. ~ In  relation to  theexaminer factor, students'
difficultiesaretheinstructors' interruption, criticism, avoiding eye contact with
theinstructor, and afraid of getting an unfairgrade. The dominant factor that
causesstudents to facedifficulty in oral presentation is examiner factors, with a
percentage of 42% Positive, 27% Neutral and 31% Negative. In relation to
theexaminer factor, students' difficultiesaretheinstructor'sinterruption, criticism,
avoiding eye contact with theinstructor, and afraid of getting an unfairgrade.
Otherpossible factors that makestudentsdifficult in oral presentationwere also
identified. Theywerenervous, lack of confidence, a spontaninterruption, a noisy
class, material poor understanding, afraid of beingwatched, duration,
notpreparedwell, lack of vocabulary, and lack of LCD. The lack of LCD was
frequentlywritten by students. Furthermore, students' unpleasantexperienceswere
too muchinterruption, miscommunication with theinstructor, being grammatically
incorrect, being blank, and nervousness.
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